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Abstract 
The LMD system has promoted new pedagogical practices. However, despite their promises to enhance both the 
teaching/learning process and the teaching profession, they are hardly adopted by EFL teachers in Algeria. The major thrust of 
the study is to identify one of the factors inhibiting their adoption namely, academics’ perceptions. It is built on Rogers’ 
innovation adoption/diffusion framework (1995) which has identified five (5) innovation perceived characteristics related to: 
relative advantage, compatibility, complexity, trialability and observability. The findings of the study highlight EFL academics’ 
negative perceptions of the new pedagogical practices within the LMD system which might explain their failure to adopt them.  
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   1.Introduction 
    Many governments over the world are taking steps to implement the Bologna Process, and Algeria is no 
exception. Since 2004, it launched the LMD system (Licence, Master, and Doctorate) which is a consequence of this 
process as an attempt to reposition Higher Education in terms of globalization and competitiveness. To achieve this 
aim, tremendous changes have been promoted at different levels; architectural, organizational and pedagogical ones. 
The latter are, undoubtedly, of paramount importance since they are meant to affect both the teaching process and 
consequently learning and the teaching profession. Within this system, EFL academics are required to innovate 
some of their practices. They need to: (i) develop the contents of their pedagogical programs instead of complying 
with the national program set by the Ministry of Higher Education and Scientific Research, (ii) adopt the learner-
centered approach instead of the teacher-centered one and (iii) to provide their students with on-going assessment 
instead of a one-shot exam at the end of each semester. However, these innovations are hardly adopted by EFL 
faculty members despite their promises and merits to enhance the quality of teaching and consequently of learning, 
on the one hand, and to develop the teachers academically and professionally, on the other. Given this situation, the 
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2. Conceptual framework 
     To study why certain innovations succeed and others fail to be adopted, a large body of research is warranted.  
However, literature credits the most comprehensive analysis of the issue to Rogers’ innovation adoption/diffusion 
 framework (1995). The model is widely used to study innovations in a variety of fields as marketing, public health, 
communication, anthropology, geography, linguistics, education and particularly ELT programs (Cox and Rhodes, 
1989; Gorniewicz, 2000; Kennedy and Edwards, 2000; Rogers, 1983; Rogers and Shoemaker,1971; Stoller, 1994).  
 Rogers defines innovation as: “an idea, practice, or object that is perceived as new by an individual, or other unit 
of adoption” (1995:11). Newness, then, is the key feature of innovation at two levels. Firstly, it distinguishes 
innovation from other types of changes, such as reform, that do not require something new to be practiced (Rogers 
and Agarwala-Rogers, 1976: 153). Secondly, innovation needs only to be perceived as new by its potential adopters, 
it may well be already used elsewhere (Slappendel, 1996; Swan and Newell, 1995).   
  According to Rogers (1995), all innovations have some characteristics that serve as benchmarks when 
individuals - and even organizations – consider to adopting or rejecting them. It is worth noting that these attributes 
are not absolute. It is the perception of the innovation potential adopter that matters. Rogers (ibid: 206) points out 
that investigating the perceived characteristics of an innovation is extremely important since they “account for 
between 49 to 87 percent of variance in rate of adoption”. He identifies specifically five innovation characteristics 
related to its relative advantage, compatibility, complexity, trialability and observability. Each of them will be dealt 
with in turn.  
 
        2.1.Relative advantage 
        The relative advantage of an innovation is “the degree to which it is perceived as being better than the idea it 
supersedes” (Rogers: 15). The advantage of an innovation may be expressed in different terms such as its economic 
profitability, social prestige, convenience and satisfaction (Rogers and Shoemaker, 1971: 23). However, according 
to Rogers (op.cit:212), it is “the nature of the innovation [which] determines what type of relative advantage (such 
as economic, social, and the like) [which] is important to adopters”. 
 
         2.2.Compatibility      
    Compatibility is “the degree to which an innovation is perceived as being consistent with the existing values, 
past experiences and needs of the potential adopters”(Rogers, 1995: 15). According to Rogers and Shoemaker 
(1971: 22), “an idea that is not compatible with the prevalent values and norms of the social system will not be 
adopted as rapidly as an innovation that is compatible”. This feature shows that an innovation does not occur in a 
vacuum but is liable to be affected by the values and cultures of the environment where it occurs. The “value” of a 
practice can be considered as the object, the quality or the condition that satisfy motivation to adopt it. Hence, when 
an innovation is perceived incompatible with the pre-existing values of the social group, it is likely to be resisted 
(White, 1995:152-53). Another level at which an innovation is perceived compatible is the degree to which it fits the 
group’s previously introduced ideas. For Rogers (1995: 225), old ideas are “mental tools utilized to assess new 
ideas”. However, the level of congruence of a new practice with an old one cannot be total otherwise there would be 
no innovation. Rogers (ibid: 227) asserts that “the more compatible an innovation is, the less of a change in 
behaviour it represents”. Likewise, to have a reasonable chance to diffuse among the members of the group for 
whom it is intended, a perceived new practice should be felt needed “necessity is the mother of invention” the 
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        2.3.Complexity  
        Complexity is “the degree to which an innovation is perceived as difficult to understand and use” (Rogers:  
16). If an innovation is not readily understood by its potential adopters and is perceived to require efforts to be used, 
a high level of frustration is developed which might hinder its adoption. In some innovation studies (e.g. Davis, 
1989), the technical side of the innovation is focussed. This attribute is referred to as “Ease of Use (EOU)” meaning 
“the degree to which a person believes that using a particular system would be free from effort” (ibid: 319). 
         2.4.Trialability 
    Rogers (1995:16) defines trialability as “the degree to which an innovation may be experimented with on a 
limited basis”. According to him (ibid: 243), “new ideas that can be tried on the installment plan are generally 
adopted more rapidly than innovations that are not divisible”. However, some practices cannot be divided for trial 
which for Rogers accentuates uncertainty about them.  
 
           2.5.Observability   
     Observability refers to “the degree to which the results of an innovation are visible to others” (ibid: 16). It is 
the visibility level of an innovation or how much or little potential adopters observe the results of an innovation. An 
innovation that is believed to yield observable results is more likely to be adopted by members of a social system 
than an innovation with less obvious results. 
 
     3.Purpose and significance of the study 
In the light of Rogers’ framework, the present study aims to answer the following research question: How do 
EFL academics perceive the new pedagogical practices advocated by the LMD system in Algeria?  
In fact, to the researcher’s knowledge, there has been no research study on this area in the Algerian context. 
Hence, the results of this study might help explain why EFL academics are reluctant to adopt these innovative 
practices. As such, this study is intended to help decision makers in Algeria- and maybe even elsewhere- to develop 
strategies in order to effectively introduce the LMD system in Higher Education by helping teachers to make of it a 
reality. 
 
      4.Methodology 
      The present study is meant to be a small-scale survey conducted in the Department of English Language and 
Literature at Ferhat Abbas University (Setif, Algeria) where the LMD system was launched in the flow of the 
academic year 2010/2011. The population targeted includes twelve (12) teachers. The primary method of data 
collection is the questionnaire which encompasses twelve (12) items based on a five-likert scale (strongly agree, 
agree, undecided, disagree, strongly disagree).   
 
     5. Findings 
     The major findings in this study are discussed under the five areas of the research, namely, relative advantage, 
compatibility, complexity, trialability and observability that will be dealt with in turn. 
 
            5.1.Relative advantage 
            The study has shown that the new pedagogical practices advocated by the LMD system were not perceived 





* Meriem Azzi. Tel.: 00 213 34 24 52 77; fax: (00 213)36 91 81 48. 
E-mail address:merieme_azzi@yahoo.com 
1007 Meriem Azzi /  Procedia - Social and Behavioral Sciences  69 ( 2012 )  1004 – 1013 
         5.1.1. Academic benefits 
     The majority of the teachers (58, 3%) disagreed or strongly disagreed and third of them were undecided 
whether the quality of their teaching could be improved if they developed themselves the contents of their 
pedagogical programs. Likewise, this quality was hardly perceived to be achieved through the adoption of the 
learner-centered approach or through the provision of ongoing assessment with half of them who disagreed or 
strongly disagreed and third of them who were undecided. 
 





     5.1.2. Professional benefits 
 At the professional level, the majority of the teachers disagreed or strongly disagreed that by innovating their 
practices they could gain more recognition among faculty members with 58, 3%, 50% and 41, 6% concerning 
developing the contents of their courses, adopting the learner-centered approach and providing continuous 
assessment respectively. 1/3 of them were undecided in the three cases.  
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     5.1.3. Economic benefits 
All the teachers disagreed or strongly disagreed that the adoption of the new pedagogical practices would be of 
any economic benefit for them. 






    The study has shown that the innovative practices were not perceived congruent with the teachers’: (i) past 
experiences in university teaching, (ii) beliefs of teaching in Higher Education, and( iii) needs in Higher Education. 
 
    5.2.1. The perceived congruence of the new pedagogical practices with teachers’ past experiences of 
teaching   
   For the majority of the respondents, the three (3) practices require more change in behaviour since they were 
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    5.2.2. The perceived congruence of the new pedagogical practices with the teachers’ beliefs of teaching in 
Higher Education 
   41, 6% of the teachers disagreed or strongly disagreed and 1/3 of them were undecided whether developing the 
contents of their programmes were part of their responsibility. The same perception was held concerning teaching 
through the learner-centered approach and assessing the students continuously with half of them who disagreed or 
strongly disagreed and1/3 of them who were undecided. 
 





   5.2.3. The perceived congruence of the new pedagogical practices with the teachers’ needs in Higher 
Education 
       The majority of the teachers did not feel the need to adopt the new practices. 41,7% of them disagreed or 
strongly disagreed and 33,3% of them were undecided about whether developing the contents of their programmes 
could satisfy the needs of Higher Education in Algeria to be competitive in the international arena. The same 
perceptions were held, to even a higher degree, with 58, 3% as far as adopting the learner-centered approach and 
providing ongoing assessment with 58, 3% and 50% accordingly. This brings to the fore the importance of the issue 
of quality of education to be ensured regardless of the identity of the program designer, the newness of the teaching 
method deployed and the frequency of tests, quizzes and exams during the academic year. 
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5.3.Complexity 
     The study has revealed that the teachers’ new practices  were perceived as difficult to use.  
   
         5.3.1. Perceived complexity in terms of teachers’ qualifications 
    The majority of the respondents (58, 3%) agreed or strongly agreed that they need to be highly qualified to be 
able to design by themselves the contents of the programs they deliver and to assess their students continuously and 
75% of them held the same perceptions in the case of adopting the learner-centered approach. This situation may be 
due to the fact that within the LMD system, many of the teachers – not only in EFL departments, indeed - are 
compelled to teach new subjects they are not majored in using new methods they are not trained in and  to comply 
with the rules of equity, diversity and comprehensiveness when assessing their students. 
 







    5.3.2. Perceived complexity in terms of time and effort employed 
58, 3% of the teachers agreed or strongly agreed that developing pedagogical programs was time-consuming and 
effort intensive. The study revealed the same perceptions in terms of the adoption of the learner-centered approach 
with 75% and in terms of continuous assessment with 66, 7%. 
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             5.3.3. Perceived complexity in terms of material resources 
             Three quarter of the teachers reported that  facilities as instructional material and infrastructures are 
necessary to develop pedagogical programs  and to provide ongoing assessment. 58,4% of them held the same 
perceptions as far as  adopting the teaching methods appropriate to the learner-centered approach. 
 






      5.4.Trialability 
      The study has shown that, for the majority of the respondents, the new practices were not perceived to be able to 
be reversed – as is the case with many educational innovations- with 58,3% of  them who disagreed or strongly 
disagreed both in terms of developing pedagogical programs and adopting the learner-centered approach and 50% of 
them who disagreed or strongly disagreed in terms of ongoing assessment.  
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      5.5.Observability 
       The study has shown that the new practices were not perceived to have yielded observable positive results in the 
departments and universities where the LMD system has already been introduced. 
 
     5.5.1. Perceived observability  in terms of students’ learning 
          The study has shown that half of the teachers were undecided about whether the new practices had enhanced 
students’ learning. This situation mirrors deficiencies in the diffusion of information relative to the effects of these 
pedagogical innovations in the pioneering departments where the LMD system has been launched. 
 





5.5.2. Perceived observability  in terms of teachers’ academic and professional development 
            The study has shown that half of the teachers were undecided and 33, 3% of them disagreed or strongly 
disagreed that their colleagues had developed academically and professionally when they elaborated themselves the 
contents of their programs, adopted the learner-centered approach or even assessed their students continuously. 
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6. Conclusion and tentative suggestions 
     The description above has revealed that EFL academics perceived the pedagogical innovations prompted by 
the LMD system in Algeria negatively regarding their relative advantage, compatibility, complexity, trialability, and 
observability. According to innovation-related literature, and particularly to Rogers’ innovation adoption/diffusion 
framework (1995), such a situation might explain the low rate of their adoption. However, in order to give these 
innovations a reasonable chance to be adopted, it might be interesting to consider the following issues: 
 
- Increasing incentives for change  
The adoption of innovative practices might be affected negatively by the lack of a reward structure. For a 
 long time, written publications have been held as evidence of scholarly work worth of recognition through tenure 
and promotions. It is high time to reconsider the value of innovative practices such as: the adoption of new 
strategies, teaching methods and evaluation processes to keep pace with the advancement in the educational field. 
  
- Nurturing need for change to achieve quality 
Faculty should be cognizant for the need to innovate. They should be shown that the traditional practices are  
defective and that to remedy this situation they need to adopt new ones to keep pace with the developments in the 
pedagogical management at the university level.   
 
- Providing committed resources 
      Academics assume a vital role in ensuring a quality education. However, the latter can be hardly attained if 
 we do not consider seriously the continuous enhancement and up-grading of their conceptual knowledge and 
practical skills and competences through pre and in-service training. The latter should provide them with innovative 
teaching methods, evaluation procedures, learning means and current changes in the subjects taught. Besides, 
institutional support should be provided since no innovation can succeed without the provision of material resources. 
 
- Networking 
It is essential to build upon success of experiences with the LMD system elsewhere because none of us  
enjoys frustration and failure. Hence, channels of information diffusion should be activated for the innovative 
practices to be likely adopted.  
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